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Catch the ‘geography habit’ young! 



 
Australian connections 

School geography. 
 
Family and friends. 
 
Visits to Brisbane. 



Two Year ‘3’ children’s perspectives on the UK 
floods. 

The UK hit by floods across the country in November and December, 2012. 
 

Journalist Steve Morris wrote about the human impact of the floods on the 
village of Kennford, near Exeter, Devon, in south-west England, including 
this paragraph: 
 

‘Older children at the Kenn Church of England primary school have come 
to terms with their experience by producing vivid reports of the floods as 
part of their literacy work.  Eight-year-old Lily described it thus: “Children 
were carried out and some even had to either climb down from windows or 
wade through disgusting, filthy, sludgy water to get out (freezing!!!).”  Ben, 
also eight, reported: “The water was slopy (sic) green…the water poored 
(sic) into lots of houses and smash lots of things.  Lots of people worried if 
they will get inurance (sic).’ 

 
Steve Morris : ‘People walked about as if they were in a disaster film…it felt like a 

bereavement’,  The Guardian, Saturday December 29th, 2012, p.9. 
 

GEOGRAPHY IS EVERYWHERE! 



 
Where I’m going… 

 Geography starts young! 
 

 Children’s geographies. 
 

 Reasons for teaching geography in primary education. 
 

 Some approaches to teaching primary geography. 
 

 Challenges and opportunities facing primary geography. 
 

 Learning from a ‘curriculum making’ project. 
 

 To finish with stories. 



 Geography starts young! 
 
        In the Nursery outdoor area 



 Toy-play geography 

Toy house furniture 
 Room features. 
 Room layouts. 
 Planning a room. 
 Who uses where and why. 
 Using and making a plan. 

 
A Tea set 

 Laying a place. 
 Representing crockery and 

cutlery. 
 Using a plan. 
 Making a table-size plan. 

Playmaps 
 What is shown: features. 
 Who lives and works here? 
 Purpose of different features. 
 Where can we go? 
 How do we use roads? 
 Being safe at roads 
 Making changes: adding new 

road/building developments. 
 Shortest/longest routes. 
 Emergency services’ 

journeys. 
 Directions. 



 Early childhood (3-6 year olds) 
play geographies 

Play with and in places and environments: 
 

toy play with blocks, features and ‘people’ – creating places; 
 

favourite places played in/at, eg home areas, playgrounds; 
 

using materials in/outdoors – in places, creating places; 
 

imitating real life activities, eg shops/shopping, plane flight; 
 

stories heard and seen, recalled, talked about, played out; 
 

imaginative and fantasy play and places: ‘in your head’, 
acted out, drawing/making/writing. 
 

Play is key to how we grow and develop throughout 
childhood. 



Reporting play geography 
 

Foundation Year children at the seaside, 
in their outdoor area! 



Children’s geographies: Sources 
Direct experience 
Experiencing immediate spaces: Finding their way around home; learning 
what is where, in bounds/out of bounds – and similarly in school buildings 
and grounds, or on the housing estate…...from early in life…. 
 

Visiting/being taken to places: Visiting places with parents/carers, eg 
shopping, relatives’ and friends homes; a ‘day out’ or a holiday to a new 
place…. 
 

Exploring places: Going out with friends or alone, to the park or into the 
woods and fields – going further than parents direct (and not saying you did) 
– making dens, meeting up on street corners…. 
 

Indirect experience 
Places encountered through other people: Family talking about places 
they have been, what is there, how similar/different…. 
 

Places and environmental events through different media: Watching TV 
(films, documentaries, news) or playing computer games – and 
encountering ‘other’ (imagined, imaginary) places and worlds…. 
and……encountering places, events and concerns in story-books…. 



 
Geography….childhood…. 

children’s geographies 
  Younger children develop a increasingly an informed sense of their 
local/home places – these places are important to their sense of self. 
  The places they know most about are those ‘closest’ to them. 
  Their ideas about and attitudes to places and environments are 
influenced by what they learn from family and friends: context matters. 
  Children have views about places how places are; they recognise that 
they have little, if any, say in how places are developed; yet, they often 
make places their own when freedom to explore allows. 
  They have views on local to global environmental concerns and issues. 
  These experiences and perspectives help to form children’s everyday 
geographies.  They connect to children’s growing sense of identity. 
 
  People, place and environmental interconnectedness and 
interdependence impact on children. 
  Children have differing perceptions, feelings and images of place. 
 

Encourage children to be curious and to ask questions about, 
to observe closely and to investigate what is around them. 

AS A TEACHER, BE INQUISITIVE AND ADVENTUROUS YOURSELF. 



Investigate children’s 
personal geographies 

Children’s geographies are personal, not general.  Each class contains many 
personal geographies: children’s and adults’. Use these local, everyday 
geographies to develop their insights into their own places, experiences and 
lives. 
 

Topic: Investigate the variations between children’s geographies, and 
children’s and adults’ geographies: Where’s special? Where matters? 
Where’s necessary? Where go and/or taken? 
 

Topic: How often do children go out: alone, with peers, with adults? Where 
to? What to do? Why there? 

Children’s experiences of the school and local area are varied: 
- from those who have always lived locally: how do they see it? 
- to those who have moved to this newly-familiar place: their view? 
- to those who have migrated to ‘unfamiliarity’: how do they feel?  What do 

they want to know? How can they best use of this new place, life, school? 
 

Topic: Explore the geographies of school grounds. 
   Which activities go on?  Where?  Why those?  What spaces are used? 
   Are there gender or age differences in using places and space?  Why? 
 



 
 Teaching primary geography: 

An impact of geographical learning 

Geographical learning can have dramatic benefits: 
 

On Boxing Day 2004, a 10-year-old British girl saved her 
family from the Indian Ocean tsunami because she 
recognised the retreat of the water along the beach 
from a school geography topic and that a tsunami was coming. 
 

 

Geographical education develops younger children’s knowledge and 
understanding about: 
 the nature of places/environments, locally, about major nations and 

about natural and human processes. 
where places are in the world, and about features found across the 

world. 
 others’ communities, nations, lives and cultures – and their own. 
 what happens in the world, where, why and with what effect. 
 topical matters and issues, such as climate change and energy needs. 
 ways to manage, care for and improve places. 
 how they might be more thoughtful users of places. 



 Why teach primary geography? 
 To foster children’s curiosity about and interest in the World; 
 To put their everyday geographies in context and to share them; 
 

o To inform their knowledge and use of their local surroundings; 
o To foster what places mean to them – sense of place; 
o To extend children’s knowledge/understanding of the wider world; 
o To develop their ‘world knowledge’ – where places are; 
o To challenge stereotypes, partiality and bias about others; 
 

 To develop their spatial awareness though map work, using GIS, and 
other visual sources; 
 To engage them in fieldwork locally and further afield; 
 

 To develop children’s understanding of what environments and places 
are like, why they are like that, and why and how they are changing; 
 To develop their appreciation of the Earth’s environments; 
 To help them recognise the ways people treat the Earth, and how 
environmental decisions are made and their impact; 
 

 To encourage children to think about their own decisions, how these 
affect their lives and the lives of others – a sense of informed concern; 
 To help them understand why sustainable approaches are important – a 
sense of personal responsibility for the Earth, locally and more widely. 
 

 To work through inquiry-based learning. 



The Australian Foundation to 
Year 6 annual geography foci 

Exploring local and more distant places 
Foundation:  People live in places 
 

Year 1: Places have distinct features 
 

Year 2: People are connected to many places 
 

Investigating places and environments 
Year 3: Places are both similar and different 
 

Year 4: The Earth’s environment sustains all life 
 

Explaining places and investigating the world 
Year 5: Human and environmental processes shape places 
 

Year 6: We live in a diverse world 
 



Creating the film of the True Story 
of Little Red Riding Hood 

by Year ‘1’ 

“Story writing 
The children wrote chapters for 
the story based in different 
locations around Southborough. 
Each location tells the story of 
Little Red Riding Hood’s journey 
to granny’s house and how she 
avoided danger with the help of 
the Wolf. 
Each location represents 
children’s perceptions of hazards 
in our local environment.” 
 

“Location choices 
The story gave us geographical 
locations for Little Red Riding 
Hood and the Wolf to visit in the 
story. The next step was to turn 
our narrative into a film. 
Using street maps of the area 
around our school the children 
chose specific film locations for 
us to use. We visited the 
locations to decide whether they 
were suitable for filming.” 

 
Jonathan Kersey, Year ‘1’ teacher 



Year ‘1’ researching and filming 
in their local environment 



 
Southborough: The children’s 

learning 
On local hazards: “We shouldn’t 
cross the main London Road 
unless we use the pedestrian 
crossing. The London Road is 
very dangerous because there 
are always lots of cars.” 
“Don’t pick up glass because you 
could cut yourself. The alleyway 
near Prospect Road has lots of 
dangerous broken glass.” 
“Never climb up places where it 
says danger on it. The electricity 
box is very dangerous. There is a 
yellow danger sign on it. It says 
‘danger of death’.” 

What did the children learn from 
their geographical studies? 
• Highly motivated and fascinated. 
• Expressed their views on particular 
locations about real environmental 
hazards/issues. 
• Discussed their perception of place, 
and clear about suitable locations. 
• Had clear ideas about local 
hazards/dangers to include and how 
to avoid them.  
• Used maps to identify streets and 
sites to use to tell the story, 
developing map reading skills. 
• Developed ICT skills using cameras 
for framing environment film shots – 
and filming the journey! 



Investigate the geographies in and 
of places  

Geographies of a place are multiple: personal, social, commercial, 
historical.... 
Geography explores the varied geographies of places, identifying the 
different ‘actors’ who affect an area. 
 

Topic: Investigate the geography of a locality through different eyes: 
 What a place means to and is used by the people living there. 
 Who uses this place less frequently, eg weekly shoppers: why there? 

What are their views of the place?  How might it provide more? 
 How do the passing visitors  and newcomers see it?  Why have they 

stopped off or visited?  How we are seen through others’ eyes? 
 

Topic: Investigate ways the World is in our locality: from people and goods 
to internet…. 

 How has this affected our place? What do we feel about it?  Why? 
 

Topic: Examine how places change over time: what comes and goes. 
 What/where has remained similar or changed? How has it changed 

from earlier times? 
 How might it develop in the future?  What do we want for the future? 



Where in the World should you 
know? 



Getting onto the map 
 

The MaxiMap floor map 



Where would you like to know? 



 
Find a fun way to 

investigate the World 

Primary children need to develop their place and environmental knowledge 
and understanding, nationally and internationally. 
 
Topic: The great Pacific Ocean gyro. 
F-Year 2: Thousands of rubber ducks 
were lost overboard from a contained 
ship in the west Pacific in 1992! 
Explore their possible journeys. 
Years 3-6: Investigate the supposed ‘giant 
rubbish patch’ in the north Pacific Ocean. 
Is it a rubbish island?  What is its affect on 
the oceanic ecology?  What are ocean 
gyros?  Where are they?  How do they 
work?  What do we learn about ‘the 70%’ –  
planet Water? 



 
Have story…will travel…off to 

see the World 

 
 
 
 
 
 
 



Developing children’s sense of 
other places 

What does ‘distant place’ mean 
to younger children? 

 Places beyond direct or 
imagined experience; 

 Places rarely visited, 
however close by or far 
away; 

 Places overseas, ‘foreign’, 
other countries.  

Across all age ranges children’s 
experience of distant places 
varies. 

 Some have travelled widely, 
nationally and internationally 
with parents and for holidays; 

 Some travel abroad regularly 
through family connections; 

 Some travel nationally linked 
to family work; 

 Some have limited experience 
beyond the local area and 
nearby places; 

 Some have not been outside 
the area in which they live; 

 Parts of the local area can be 
‘distant places’. 



Investigating another place 
Some key inquiry questions: 

 Where is it? 
 What is it like there? 
 How did it become like this? 
 How and why is it changing? 
 What are the implications? 
 How does it compare to other places? 
 How would you feel visiting there? 

 

List your own geographical questions to find out more about this place. 
 

Select and sequence your inquiry questions: 
 What would you need to find out first? 
 What would you move onto? 
 Why this sequence? 
 

Move from ‘what’ and ‘how’ questions to the ‘why’ questions. 



Looking nationally: 
Inquiring into China 

China’s global impact affects our lives, our children’s and will theirs. 
Many children are aware of China through the media and its goods. 
It is an Asian and Pacific Ocean region neighbour. 
It is culturally diverse, is a World power economically, is developing and 
urbanising rapidly, has social and manufacturing qualities and issues, has 
amazing environments and environmental challenges and concerns. 
But what do younger children know of China?  What are their images? 
We know little of primary children’s feelings for or knowledge about China. 
 
 
 
Topic: Investigate China 

through localities and lives, through 
national contexts and images, and  
through different places, scales,  
environments, change, sustainability,  
impact and futures.                             



What is 
happening 

in this 
picture?  
Why? 

What are they 
doing and what 
might they be 

thinking? 

What are you 
thinking?  

Why? 

What are the 
similarities and 

differences to our 
lives?  Why? 

How might this 
inform you about 

daily life? 

What would it 
be like to 

have to do 
this?  Would 
you like to? 



The scene: 
 

A rocky desert, with gullies, steep slopes, rocks and pebbles, 
some sand. 

 
It is very dry: no sign of any life. 

 
It is very hot; not a cloud in the sky. 

 
A 4-wheel drive vehicle is parked on a rocky area, near a 

gully. 
 

2 kilometres away in a gully, 3 people lie dead, flies buzzing 
around 

 
Explain what happened. 

 
 



When there’s not quite enough water… 



Drinking: humans, animals 
Crop watering 
Industrial production 
Washing: people, animals, clothes, cars, etc 
Leisure: swimming, water sports, aesthetic 
environments 
 

Water Issues 
Clean water 
Sanitation 
Access 
Over use/under use 
Pollution 
Waste 
Industry  
Energy 
Rights  



Think of a question about water 

How can you investigate your question in 
the school and locally? 

What resources do you need to 
use in your investigation? 

How will you present the results of 
your investigation?  To whom? 

How can the results help you to 
understand water and its use 
better? 

How will you record your 
results? 



Recent earthquakes in 
Japan and Italy 



A ten-year-old’s blog about the 
Japanese tsunami impact 

Heathfield primary school, England: Year ‘5’ blog 
“Recently, the news has been lit up about Japan.  It has been absolutely devastating for 
them.  The earthquake has spread 80 miles from where it started.  Japan must have 
been terrified when it started.  The disastrous strike had set fire to buildings, that have 
killed people.  Houses have been demolished and have trapped loads of people and 
made them die.  This trecherous earthquake has caused two more disasters in Japan.  It 
has caused a tsunami which has rised about 10 metres high.  It has smashed against 
Japan, and has cleared everything in it’s path.  100’s of people have died by this, and 
we hope there is no more.  The tsunami has drived boats under the water, drowning 
people and killing them.  Many boats have collided and pushed by the waves.  
Helicopters have flew over Japan and have recorded what has happened, when the 
tsnuanami rised to its highest today.  We hope that this is the highest, because we don’t 
want it to rise even more.  Some people have survived in their building, however the 
water is nearly up to their roof.  People are waving for help, and we are trying our best to 
help them.  After that, I heard on the news that on a radar people have spotted a 
whirlpool next to Japan I really hope that this whirlpool does not touch Japan or any of 
their people, because they Are suffering enough already, and they have lost so much.  It 
is very sad news that this has happened to them, because I think they don’t deserve it!  I 
believe that all these disasters will go away, and lets just hope they do.  Please watch 
the videos.” 

Raja, March 11th, 2011, 9.58pm.  



Thinking about our children: 
Should we teach about disasters? 

Children experience natural disasters infrequently in Australia – but they 
hear and see news reports about them. 
 

Should we teach about natural disasters?  Yes, because…. 
 they are in the news, even dominate the news at times – topicality. 
 there may be Australian connections through national citizens. 
 children are often curious about what has occurred. 
 it may create anxieties for children, concerned something similar may 

happen to them.  Reassurance needs to be based in understanding. 
 it is how the Earth is – natural processes and events. 
 it helps children understand what has happened and the effects on 

people’s lives and places. 
 children may have misconceptions about what happens and how such 

events might affect them – it can tackle these misunderstandings. 
 children often want to help, such as responding to appeals for aid. 
 children are aware of what is happening, do understand some of what 

is going on, and are capable of appreciating more. 



Children acting for the environment… 



Environmental matters 

Year ‘4’ investigated Australia and 
considered some of the concerns 
about the deteriorating environment 
of the Great Barrier Reef.  They even 
took the trouble to ‘write’ to the Australian 
prime minister! 



Opportunities to participate and 
engage 

Learning about sustainability should be active, not passive.  Children can 
participate and engage in making a difference, though not uncritically. 
   
Topic: Investigating and engaging locally. 
Participation in the local community projects: 
     clearing up, making attractive, looking after, adding facilities…. 
Should/can fair trade goods be encouraged locally? 
Investigate what a new ‘shop’ could be used for? 
 

Topic: The benefits and limitations of giving to Disaster Appeals. 
How are appeals made?  By whom?  Who for?  Where are they?  Why for 
them?  How are funds used?  How do, or might, funds have an impact? 
Should we support agencies like Save the Children to ‘improve’ lives and 
places? 



 
Teaching Controversial Issues 

Teaching about issues such as environmental change and climate change is 
controversial. 
Teaching about controversial issues involves: 

  engagement with a problem or issue; 
  links to genuine concerns; 
  investigating the nature and impact of a problem, issue and/or solution; 
  including a balance of viewpoints, and recognising minority views; 
  exploring the views of others – but do you include your own? 
  evidence-based cases, and arguments about perspectives and opinions; 
  identifying a range of interpretations, including contradictory viewpoints; 
  realising/recognising others do and may hold differing opinions; 
  recognising there can be challenges made: to facts, opinions, values, 

beliefs, arguments – dealing with conflict; 
  being acceptable to disagree in debate, even argue, strongly, politely 

and amicably, including agreeing to disagree; 
  exploring the idea of alternative solutions and decision-making; 
  considering who makes decisions, how and why. 

 

THIS APPROACH IS IMPORTANT IN LOCAL, NATIONAL AND GLOBAL 
CITIZENSHIP EDUCATION 



 Squaring the circle…. 

70% of the roses sold on Valentine’s Day in the UK are grown on farms in 
the Kenyan Rift Valley, a number of which are Fair Trade farms. 

 The roses have to be fresh for the shops, so must be transported to 
the UK very quickly – just in time by aeroplane – to be sold on 
February 14th. 

 They provide vital income to the farm workers, because market 
gardening is an important trade.  It includes many other flowers and 
fruits we find daily in our supermarkets and shops. 

 Air flights contribute to the human impact on global warming. 
 
Topic:  Resolving the Fair Trade conundrum. 

 Set up teams to prepare cases for each ‘side’ for a debate 
  in class. 
 How do you balance support for Fair Trade Kenyan farmers 
  and our liking for fresh flowers with the carbon footprint of 

 flying the flowers to the UK for St Valentine’s Day? 



Six characteristics of good 
geography teaching 

 That geography teaching and children’s learning is 
purposeful. 
 

 That geographical topics are frequently problem, puzzle, 
issue or topically based. 
 

 That geographical learning is structured through inquiry. 
 

 That children work co-operatively in their geographical 
investigations. 
 

 That geographical inquiries involve children’s active 
engagement with the world. 
 

 That children are stimulated by using good quality 
resources. 



Challenges and opportunities 
through school geography 

Primary schools vary in the quality of teaching of studies of society and 
environment, and will do in their geography teaching. 
 

 Teaching quality may be good or weak. 
 

 The curriculum may be well balanced or limited, 
 perhaps depending on subject leadership and class 
 teachers’ interests. 
 

 Primary teachers’ confidence in and enthusiasm for teaching 
geography may or may not be high.  This is likely to relate to both 
subject knowledge and to interest in geography. 

 

 Resources may be numerous and up-to-date or may 
 be limited and even quite old, perhaps well-thumbed. 
 

 Stimulating topics and activities to enable children’s 
 learning may be at some teachers finger tips, while other teachers 

may lack ideas about how to plan geography teaching effectively, 
because of limited understanding of the subject and its teaching. 

 

 They may or may not find much support to help them. 



 Learning from the English 
experience of developing 

primary geography 
 Compulsory geography meant schools had to develop a scheme for 
teaching through the school and implement it. 
 Publishers produced new geography resources, across the full primary 
age range. 
 Schools managed budgets to purchase geography resources, though this 
was inevitably constrained. 
 Because of particular requirements in the geography programmes, out of 
classroom learning increased. 
 The need to inform parents about children’s learning, schools looked at 
how progress could be shown as children moved through their classes.  
Such records as portfolios were developed in some schools. 
 There was provision for a while of professional development for primary 
geography ‘specialists’/coordinators. 
 The quality of provision, teaching and learning rose steadily, if unevenly. 
 Increasingly teachers saw how children were motivated by stimulating 
geography teaching and learning. 



 The Geographical Association’s 
Primary Geography Quality Mark: 
Can there be an Australian equivalent? 

The GA’s UK Primary Geography Quality Mark uses self-assessment and 
moderation to judge the quality of: 

 the characteristics of geography in your school; 
 how well children enjoy and achieve in geography; 
 the quality of your geography provision; 
 the geography leadership and management in the school. 

 

Its purpose is to: 
 improve the quality of the educational experience through geography of 

all children; 
 help you identify the strengths and 
 weaknesses of geography in your school; 
 identify and celebrating good geography; 
 raise the profile of geography in school. 
 
www.geography.org.uk/eyprimary/primaryqualitymark/ 



Some questions asked to achieve 
The Primary Geography Quality Mark 

 Does the school have a ‘vision’ for geography influencing the 
way it is taught, and is there a clear whole school plan for 
geography? 

 What evidence shows that the school values geography? 
 How is children’s high achievement in geography shown in 

relation to their age, ability and previous experience? 
 Do children enjoy their geographical experience and learning? 
 How does geography teaching evidently positively affect 

children’s geographical learning and their engagement with 
distinctly geographical experiences? 

 How does the geography subject leader set clear directions and 
influence other teachers? 

 Is there effective staff development in geography, which has a 
direct impact on geography teaching and learning? 

 Are there adequate and up-to-date geography learning 
resources, including ICT, which are used in teaching effectively? 



 Primary geography curriculum 
making 

In an evaluation of the GA’s Young Geographer’s Project a number of 
characteristics of curriculum making were identified. 
 

Contextual dynamics 
 Teachers feeling they could take curriculum responsibility; 
 Teachers having clarity of purpose and focus for their geography 

curriculum; 
 Teachers recognising and valuing children as curriculum agents. 

 

Subject dynamics 
 Teachers being confident in their geography subject knowledge 

and understanding; 
 Teachers recognising and valuing that children bring geographical 

knowledge into school; 
 Children valuing geography more positively through their 

engagement, experience and learning. 



 
Features of curriculum making 

Ten messages important for curriculum making emerged. 
 

Underpinning attitudes 
 Be confident about your capacity to create a geography curriculum; 
 Be confident about yourself as a teacher of geography; 
 Be confident in and inclusive of the children; 
 Be active in developing your geographical understanding. 

 

Decision-making and organisation 
 Be clear about the purpose of your geography topics; 
 Limit your geography planning; provide leeway and opportunity, but 

certainly plan the general direction and nature of your topics; 
 Recognise and draw upon the children’s geography potential and 

engagement; 
 Keep using and extending your range of geography teaching skills 

and approaches; 
 Provide active and experiential geography teaching and learning; 
 Be open to discussion and debate. 



Story geography 
 

The changing 
view from 

Jeannie Baker’s 
Window 



Geography through picture 
story books for all early years 

and primary ages 

 Many stories are set in places – for some the place setting is vital to the story 
– as may be an environmental context or concern; 

 Stories are often set in familiar environments; 
 Stories are not only about these places but explore activities, events, issues 

and feelings associated with places; 
 Many picture story books connect with children’s experience, directly and 

indirectly – they connect with their everyday geographies; 
 Some stories introduce children to places and environments – the world – 

beyond their experience; 
 Other stories introduce controversial topics and different perspectives, such 

as urban change and the impact of pollution; 
 They may use geographical resources, such as maps, and skills, such as 

map reading – they always require picture reading skills; 
 Many picture story book authors/artists illustrate places and environments 

well, from the small scale to the bigger picture – there is plenty to ‘see’ in the 
pictures. 



Roxaboxen: A place to be 
and play 



The 3 people drove out into the desert to explore a little.  They 
were tourists. 
They parked and got out to walk around and found a way down 
into one of the gullies to look at it, amazed by its steepness and 
depth. 
Quite a few miles away there was a widespread, sudden 
thunder and rain storm.  It was a torrential downpour of 2 to 3 
centimetres of rain falling in minutes. 
The group thought nothing of the feint rumbles of thunder they 
heard.  It seemed miles away.  The sky was pretty clear.  It was 
dry where they were.  They went on exploring the deep, steep-
sided gully. 
The rain that fell some way off from them covered a wide area.  
It fell so heavily that much of it ran off into the gullies in the 
area, eroding them further.  Water from tributary gullies joined 
up.  The water in the main gullies built up to several feet deep. 
Minutes later a torrent of water swept down the gully the 3 
tourists were walking along.  There was no way out.  They were 
swept away and drowned in the flash flood. 
 

True or 
false? 

More 
people die 
from 
drowning in 
flash floods 
in the 
desert than 
from thirst? 



 
Thank you for listening! 
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